
Pacing Guide   

Social Studies: Grade 6 
Unit 1:  British North America 

( 13 Colonies) 
Unit 2:  The Revolutionary 

War 
Unit 3:  The Constitution & 

Citizenship 
 

Unit 4:  Holocaust 

 

6-8 weeks 6-8 weeks 6-8 weeks Ongoing 
 

Unit Description:  
In this unit students will 
determine the roles of religious 
freedom and participatory 
government in various North 
American colonies.  Students will 
also determine factors that 
impacted emigration, settlement 
patterns, and regional identities of 
the colonies. 

Unit Description:  
This unit will examine how 
geography played a factor in the 
Revolutionary War.  We will 
discuss the role of politics played 
in the independence of the United 
States.  We will also dissect the 
political views that led the 
colonists to declare their freedom 
from Britain.  We will examine 
the ideals set forth by the 
founding Fathers in the 
Declaration of Independence. 

Unit Description:  
In this unit, students will read, 
research, and discuss the 
formation of America’s new 
government. They will identify 
the controversy over the need for 
a strong national government. 
Students will gain an 
understanding of the Articles of 
Confederation, and the need for a 
Bill of Rights, and relate them to 
our government today. 

Unit Description: 
This unit addresses issues of 
bias, prejudice and bigotry, 
including bullying through the 
teaching of the Holocaust and 
genocide . 

Unit Targets:  
● Students will be able to 

evaluate the impact European 

Unit Targets:  Unit Targets:  
● Students will be able to 

evaluate the effectiveness of 

Unit Targets: 
● Students will be able to 

synthesize knowledge of 
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exploration had on the 
Americas. 

● Students will be able to explain 
how geographic features in 
North America helped and 
hindered the exploration and 
colonization of the Americas. 

● Students will be able to 
describe what factors lead to the 
American Revolution. 

● Students will be able to 
describe what factors led to the 
American Revolution. 

● Students will paraphrase the 
philosophy that drove the 
American Revolution. 

● Students will be able to 
evaluate how America gained 
their independence from Great 
Britain 

the fundamental principles of 
the Constitution in establishing 
a federal government that 
allows for growth and change 
over time. 

● Students will be able to 
determine the role that 
compromise played in the 
creation and adoption of the 
Constitution and Bill of 
Rights. 

● Students will compare and 
contrast the Articles of 
Confederation and the United 
States Constitution in terms of 
the decision-making powers of 
national government. 

● Students will evaluate the 
impact of the Constitution and 
Bill of Rights on current day 
issues. 

● Students will be able to 
explain how key events led to 
the creation of the United 
States and the state of New 
Jersey. 

● Students will relate key 
historical documents (i.e., the 
Mayflower Compact, the 
Declaration of Independence, 
the United States Constitution, 
and the Bill of Rights) to 

Holocaust and genocide 
and reflect on learning by 
researching information 
about the Holocaust. 

● Students will be able to 
analyze primary and 
secondary sources and 
use historical evidence to 
gain understanding of 
Holocaust and genocide. 

● Students will be able to 
activate relevant, prior 
knowledge before, 
during, and after reading 
text. 

● Students will be able to 
read, analyze and 
compare written stories. 

● Students will be able to 
practice using empathy 
and discussions to 
enhance perspective and 
understanding of the 
content.  

● Students will be able to 
develop an understanding 
of the roots and 
ramifications of 
prejudice, racism and 
stereotyping in any 
society 
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present day government and 
citizenship. 

● Students will be able to 
describe the civic leadership 
qualities and historical 
contributions of George 
Washington, Thomas 
Jefferson, and Benjamin 
Franklin toward the 
development of the United 
States government. 

● Students will be able to 
develop an awareness of 
the value of accepting 
diversity 

● Students will be able to 
read and analyze primary 
and secondary sources in 
order to develop an 
understanding of this 
period of history and to 
learn about the bystanders 
and rescuers of the 
Holocaust.  

● Students will be able to 
understand the moral 
dimensions of the 
Holocaust as they learn 
about the individuals, 
families and communities 
who suffered terrible 
hardships, thus enhancing 
students’ identification 
and sympathy with the 
“other”, those different 
from themselves.  

 
 

 
 
 
 
 

Waterford Township Public Schools  

3 



 

Social Studies: Grade 6 

Unit 1: British North America 
 
 

Unit title: British North America  
Unit summary:  During the 17th century,  when England established its first permanent colonies in North America,  a crucial 
difference arose between the southernmost colonies,  whose economy was devoted to production of staple crops,  and the more 
diverse economies of the northern colonies.   Initially,  settlers in the Chesapeake colonies of Maryland and Virginia relied on 
white indentured servants as their primary labor force,  and at least some of the blacks who arrived in the region were able to 
acquire property.  By the end of the 17th century slavery had become the basic labor force in the southern colonies. 
 
 In New England,  the economy was organized around small family farms and urban communities engaged in fishing,  handicrafts, 
and  Atlantic commerce with most of the population living in small compact towns.  Religious persecution was a particularly 
powerful force motivating English colonization.  Some 30,000 English Puritans immigrated to New England,  while Maryland 
became a refuge for Roman Catholics,  and Pennsylvania, Southern New Jersey, and Rhode Island, havens for Quakers. 
 
Primary interdisciplinary connections: English Language Arts 

● NJSLS.R10- Read and comprehend complex literary and informational texts independently and proficiently with 
scaffolding as needed.  

● NJSLS.RI.6.2- Determine a central idea of a text and how it is conveyed through particular details; provide a summary of 
the text distinct from personal opinions or judgments.  

● NJSLS.RI.6.3- Analyze in detail how a key individual, event, or idea is introduced, illustrated, and elaborated in a text (e.g., 
through examples or anecdotes).  
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● NJSLS.RI.6.7. Integrate information presented in different media or formats (e.g., visually, quantitatively) as well as in 
words to develop a coherent understanding of a topic or issue.  

● NJSLS.RI.6.9- Compare, contrast and reflect on (e.g. practical knowledge, historical/cultural context, and background 
knowledge) one author's presentation of events with that of another (e.g., a memoir written by and a biography on the same 
person).  

● NJSLS.W.6.2. Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through 
the selection, organization, and analysis of relevant content.  

● NJSLS.W.6.7. Conduct short research projects to answer a question, drawing on several sources and refocusing the inquiry 
when appropriate.  

● NJSLS.W.6.8. Gather relevant information from multiple print and digital sources; assess the credibility of each source; and 
quote or paraphrase the data and conclusions of others while avoiding plagiarism and providing basic bibliographic 
information for sources. 

● NJSLS.W.6.9. Draw evidence from literary or informational texts to support analysis, reflection, and research.  
● NJSLS.SL1. Prepare for and participate effectively in a range of conversations and collaborations with diverse partners, 

building on others’ ideas and expressing their own clearly and persuasively. 
● NJSLS.SL2. Integrate and evaluate information presented in diverse media and formats, including visually, quantitatively, 

and orally.  
Reading and Writing Companion Standards: 

● NJSLSA.R1. Read closely to determine what the text says explicitly and to make logical inferences and relevant 
connections from it; cite specific textual evidence when writing or speaking to support conclusions drawn from the text.  

● NJSLSA.R2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting 
details and ideas.  

● NJSLSA.R3. Analyze how and why individuals, events, and ideas develop and interact over the course of a text 
● NJSLSA.R7. Integrate and evaluate content presented in diverse media and formats, including visually and quantitatively, 

as well as in words.  
● NJSLSA.R8. Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as 

well as the relevance and sufficiency of the evidence.  
● NJSLSA.R9. Analyze and reflect on how two or more texts address similar themes or topics in order to build knowledge or 

to compare the approaches the authors take. NJSLSA.R10. Read and comprehend complex literary and informational texts 
independently and proficiently with scaffolding as needed 
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● NJSLSA.R10. Read and comprehend complex literary and informational texts independently and proficiently with 
scaffolding as needed. 

● NJSLSA.RH.6-8.1. Cite specific textual evidence to support analysis of primary and secondary sources.  
● NJSLSA.RH.6-8.2. Determine the central ideas or information of a primary or secondary source; provide an accurate 

summary of the source distinct from prior knowledge or opinions.  
● NJSLSA.RH.6-8.3. Identify key steps in a text's description of a process related to history/social studies (e.g., how a bill 

becomes law, how interest rates are raised or lowered). 
● NJSLSA.RH.6-8.4. Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to 

domains related to history/social studies.  
● NJSLSA.RH.6-8.5. Describe how a text presents information (e.g., sequentially, comparatively, causally).  
● NJSLSA.RH.6-8.6. Identify aspects of a text that reveal an author's point of view or purpose (e.g., loaded language, 

inclusion or avoidance of particular facts). 
● NJSLSA.RH.6-8.7. Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 

information in print and digital texts.  
● NJSLSA.RH.6-8.8. Distinguish among fact, opinion, and reasoned judgment in a text.  
● NJSLSA.RH.6-8.9. Analyze the relationship between a primary and secondary source on the same topic. 
● NJSLSA.RH.6-8.10. By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text 

complexity band independently and proficiently. 
21st Century Themes: Civic Literacy, Leadership and Responsibility, Social and Cross-Cultural Skills, Global Awareness, 
Environmental Literacy. 
Integration of 21st Century Skills through NJSLS9:  
9.1.8.A.1 - Explain the meaning and purposes of taxes and tax deductions and why fees for various benefits (e.g., medical benefits) 
are taken out of pay.  
9.1.8.A.2 - Relate how career choices, education choices, skills, entrepreneurship, and economic conditions affect income.  
9.1.8.A.3 - Differentiate among ways that workers can improve earning power through the acquisition of new knowledge and 
skills.  
9.1.8.A.4 - Relate earning power to quality of life across cultures.  
9.1.8.A.5 - Relate how the demand for certain skills determines an individual’s earning power.  
9.1.8.A.6 - Explain how income affects spending decisions.  
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9.1.8.A.7 - Explain the purpose of the payroll deduction process, taxable income, and employee benefits.  
9.1.8.A.11 - Explain the relationship between government programs and services and taxation. 
 
CRP4 - Communicate clearly and effectively and with reason. 
CRP5 - Consider the environmental, social, and economic impacts of decisions. 
CRP6 - Demonstrate creativity and innovation 
CRP7 - Employ valid and reliable research strategies 
CRP8 - Utilize critical thinking to make sense of problems and persevere in solving them. 
CRP11 - Use technology to enhance productivity 

Learning Targets 
Standards:  6.1.8.A.2.a-c - Determine the roles of religious freedom and participatory government in various North American 
colonies. Explain how and why early government structures developed, and determine the impact of these early structures on the 
evolution of American politics and institutions. Explain how demographics (i.e., race, gender, and economic status) affected social, 
economic, and political opportunities during the Colonial era.   6.1.8.B.2.a - Determine factors that impacted emigration, settlement 
patterns, and regional identities of the colonies.  6.1.8.B.2.b - Compare and contrast how the search for natural resources resulted in 
conflict and cooperation among European colonists and Native American groups in the New World. 6.1.8.C.2.a -c - Compare the 
practice of slavery and indentured servitude in Colonial labor systems. Explain the system of mercantilism and its impact on the 
economies of the colonies and European countries. Analyze the impact of triangular trade on multiple nations and groups. 
6.1.8.D.2.a-b - Analyze the power struggle among European countries, and determine its impact on people living in Europe and the 
Americas. Compare and contrast the voluntary and involuntary migratory experiences of different groups of people, and explain 
why their experiences differed. 

Content Statements: 
1  Determine the roles of religious freedom and participatory government in various North American colonies.  

2  Explain how and why early government structures developed,  and determine the impact of these early structures on the 
evolution of American politics and institutions. 

3  Explain how demographics affected social, economic, and political opportunities during the Colonial era. 
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4  Determine factors that impacted emigration, settlement patterns, and regional identities of the colonies. 

5 Compare and contrast how the search for natural resources resulted in conflict and cooperation among European colonists and 
Native American groups in the New World. 

6 Compare the practice of slavery and indentured servitude in Colonial labor systems. 
7 Explain the system of mercantilism and its impact on the economies of the colonies and European countries. 
8 Analyze the impact of triangular trade on multiple nations and groups. 

9 Analyze the power struggle among European countries, and determine its impact on people living in Europe and the 
Americas. 

10 Compare and contrast the voluntary and involuntary migratory experiences of different groups of people, and explain why 
their experiences differed. 

 
Big Idea: During the colonial period, the English first came to the Americas both to escape religious persecution and to gain 
wealth, using slave labor primarily. As England’s colonies in North America became more prosperous, they began to have conflicts 
with the French in both Canada and the American interior, Native American peoples, and the British government back home. In 
order to raise money to help pay off the debt incurred from the French & Indian War, and to tighten its grip on its overseas 
territory, the British Parliament began to implement a system of taxation without representation in America, which ultimately led to 
war between Britain and its thirteen colonies across the Atlantic. 
Unit Essential Questions: 
● What were the roles of religious freedom and participatory 

government in the North American colonies? 
● How and why were early government structures developed? 
● What was the impact of these government structures on the 

evolution of American politics and institutions? 
● How did demographics affect social, economic, and political 

opportunities during the Colonial era? 
● What factors impacted emigration, settlement patterns, and 

regional identities of the colonies? 

Unit Enduring Understandings: 
● Religious freedoms and economic opportunities were motives 

for founding other southern colonies, including Maryland, the 
Carolinas, and Georgia. 

● The colonists adapted ideas from their European heritage and 
from Native American groups to develop new political and 
religious institutions and economic systems. The slave labor 
system and the loss of Native American lives had a lasting 
impact on the development of the United States and 
American culture. 
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● How did the search for natural resources result in conflict and 
cooperation among European colonists and Native American 
groups in the New World? 

● How are the practice of slavery and indentured servitude 
similar? 

● What is the system of mercantilism and what was its impact on 
the economies of the colonies and European countries? 

● What was the impact of triangular trade on multiple nations 
and groups? 

● What impact did the power struggle among European countries 
have on people living in Europe and the Americas? 

● How and why are the voluntary and involuntary migratory 
experiences of different groups of people similar and different? 

● The Middle Colonies were more diverse than colonies in New 
England and the South. Most of the early settlers depended on 
the fur trade and on farming for economic survival. The most 
populous of the Middle colonies was Pennsylvania, other 
colonies were settled rather haphazardly over the course of 
the 17th century. Settlers usually organized themselves in 
small farms spread throughout the colony with a few cities 
added to the mix. 

● The search for natural resources resulted in conflict and 
cooperation among European colonists and Native American 
groups in the New World.  

● Indentured servants and slaves were treated in broadly similar 
ways.  They were both brought to the New World in horrible 
conditions with many dying along the way.  They were both 
subject to physical punishment from their masters.  They both 
worked for no pay and with no control over their working 
lives. 

● Mercantilism, also called "commercialism,” is a system in 
which a country attempts to amass wealth through trade with 
other countries, exporting more than it imports and increasing 
stores of gold and precious metals. 

● Triangular Trade was a system in which slaves, crops, and 
manufactured goods were traded between Africa, the 
Americas, and Europe. 
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Unit Learning Targets 

Students will…  
● Determine the roles of religious freedom and participatory government in various North American colonies.  
● Explain how and why early government structures developed,  and determine the impact of these early structures on the 

evolution of American politics and institutions. 
● Explain how demographics affected social, economic, and political opportunities during the Colonial era. 
● Determine factors that impacted emigration, settlement patterns, and regional identities of the colonies. 
● Compare and contrast how the search for natural resources resulted in conflict and cooperation among European colonists 

and Native American groups in the New World. 
● Compare the practice of slavery and indentured servitude in Colonial labor systems. 
● Explain the system of mercantilism and its impact on the economies of the colonies and European countries. 
● Analyze the power struggle among European countries, and determine its impact on people living in Europe and the 

Americas. 
● Compare and contrast the voluntary and involuntary migratory experiences of different groups of people, and explain why 

their experiences differed. 
 

Evidence of Learning 
Summative Assessment:  Vocabulary quizzes, interactive notebook, open-ended responses, Unit Test, Technology Based Projects 
Formative Assessments: 
● Teacher observation 
● Do nows (Survey, open-ended questions, etc.) 
● Online websites 
● Cooperative group projects 
● Role plays (Reader’s Theater) 
● Journal entries 
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Alternative Assessment:  
● Quizzes 
● NewsELA/ReadWorks/Leveled Texts 

 

Benchmarks:  
● Assessed through content area writing 

 

AlAlterna 
Lesson Plans  

Activities Timeframe 
● Outline of Topics 
● Students will examine the role the first Africans in 

the New World played at the British colony of 
Jamestown.  The class will be be broken into group 
and assigned an individual from the colony of 
Jamestown and will watch the documentary 
“Africans in America”.  They will then create a 
diary from the perspective of their assigned 
individual. (See NJ Amistad - Resources) 

● Students will explore the concept of rebellions and 
will focus on the first colonial rebellion occurring 
in America:  Bacon’s Rebellion.  Students will 
view photos, engage in informational reading 
about the rebellion, and read and analyze poems to 
gain understanding of Bacon’s Rebellion. 
Students will engage in a culminating activity to 
demonstrate their understanding for the rebellion. 
(See Bacon’s Rebellion - Resources) 

6-7 weeks 
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● Students will learn about The New England 
Colonies and what life was like as a colonist in this 
area.  Through reading and viewing, they will 
determine the difference between a Pilgrim and 
Puritan, learn about historical figures, and the 
geography of the area.  (See New England 
Colonies - Resources) 

● Students will learn about The Middle Colonies and 
what life was like as a colonist in this area. 
Through reading and viewing, they will learn how 
the British gained control of New York and New 
Jersey, who William Penn was and why he was an 
important historical figure, and about the Penn 
Colony (See The Middle Colonies - Resources) 

● Students will develop a thorough knowledge of the 
French and Indian War through several primary 
documents. These documents will teach the 
students about specific aspects of the French and 
Indian War and the complex nature of this major 
event in colonial and indigenous history. Students 
will demonstrate learning by combining prior 
knowledge and primary sources to dig deeper and 
discover more relevant information related to the 
coalitions and contentions that led to the violence 
of the French and Indian War. 

● Students will be asked to learn about the Boston 
Massacre and to analyze Paul Revere’s depiction 
of the event in the engraving The Bloody Massacre 
in King Street. This lesson will provide students 
with an opportunity to look at disparate 
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representations of so-called historical facts 
surrounding a famous event and will also teach 
them to deliberate with their classmates in a 
cordial fashion. 

Teacher Resources/Leveled Texts Career Education 
● U.S. History (Holt McDougal), Chapter 3 
● United States: Adventures in Time and Place 

(McGraw-Hill), Chapters 8-10 
● http://www.njamistadcurriculum.net/history/unit/es

tablishment-new-nation/lesson_plan/4230/299 
● Bacon’s Rebellion - 

http://civics.sites.unc.edu/files/2012/05/BaconsReb
ellion.pdf 

● New England Colonies 
○ http://13colonies5th.weebly.com/week-1-th

e-new-england-colonies.html 
○ Pilgrims and Puritans Video 

● The Middle Colonies 
○ The Middle Colonies Video 
○ http://13colonies5th.weebly.com/week-2-th

e-middle-colonies.html 
● The Southern Colonies 

○ The Southern Colonies Video 
● Life in the English Colonies 

○ Magna Carta & English Bill of Rights 
○ Triangular Trade 
○ The French and Indian War - Lessons and 

Primary Source Documents  
● The Stamp Act 

*See last page of curriculum 
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● The Boston Massacre - Lessons and Primary 
Source Documents 

● https://www.georgiastandards.org/Frameworks/GS
O%20Frameworks/United-States-History-Teacher-
Notes.pdf 

● NewsELA 
● ReadWorks  
● American Reading Company (colorful bins)  
● Wonders Leveled Readers 

Modifications Technology Integration 
Special Education Students  
● Follow student-specific IEP information 
● Partner/Small group work 
● Chunk material on highlighted text 
● Reduce vocabulary 
● Work with a partner on culminating project 
● Verbal responses accepted 
● Word bank 
● Choices of books 
● Use of reading buddies 
● Varied journal prompts 
● Varied supplementary material 
● Student-teaching goal setting 
● Flexible Seating 
● Varied computer programs  
● Varied scaffolding on same organizer 
● Think-Pair-Share readiness, interest, learning profile 

8.1.8.A.1 Demonstrate knowledge of a real world problem using 
digital tools. 
8.1.8.A.2 Create a document (e.g. newsletter, reports, personalized 
learning plan, business letters or flyers) using one or more digital 
applications to be critiqued by professionals for usability. 
8.1.8.A.3 Use and/or develop a simulation that provides an 
environment to solve a real world problem or theory. 
8.1.8.C.1 Collaborate to develop and publish work that provides 
perspectives on a global problem for discussion with learners from 
other countries 
8.1.8.E.1 Effectively use a variety of search tools and filters in 
professional public databases to find information to solve real world 
problems 

Google Docs 
Google Slides 
Google Sheets 

Google Read Write 
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● Use of collaboration, independence, and cooperation 
● Open-ended activities - mini lessons to reteach 
● Games to practice mastery 
● Teaching key information/eliminating non-essential 

information 
● Using videos, illustrations, pictures, or drawings to 

clarify information.  
 
 

Students with 504’s  
● Follow student-specific 504 information 
● Partner/Small group work 
● Chunk material on highlighted text 
● Reduce vocabulary 
● Work with a partner on culminating project 
● Verbal responses accepted 
● Word bank 
● Choices of books 
● Use of reading buddies 
● Varied journal prompts 
● Varied supplementary material 
● Student-teaching goal setting 
● Flexible Seating 
● Varied computer programs  
● Varied scaffolding on same organizer 

EdPuzzle 
NewsELA 
ReadWorks 
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● Think-Pair-Share readiness, interest, learning 
profile 

● Use of collaboration, independence, and 
cooperation 

● Open-ended activities - mini lessons to reteach 
● Games to practice mastery 
● Teaching key information/eliminating 

non-essential information 
● Using videos, illustrations, pictures, or drawings to 

clarify information.  
 

English Language Learners 
● Options for varied models of expression  
● Pre-teach vocabulary 
● Modifying tests to reflect selected objectives 
● Allow use of notecards, open book, dictionary to 

translate 
● Google translate 
● Frequent checks for understanding  
● Work with a partner on culminating project 
● Verbal responses accepted 
● Word bank 
● Teaching key information/eliminating 

non-essential information 
● Using videos, illustrations, pictures, or drawings to 

clarify information.  
 

Waterford Township Public Schools  

16 



Gifted and Talented Students  
● Open-ended activities/mini workshops to extend 

skills 
● Multiple levels of questions 
● Use of collaboration, independence, and 

cooperation 
● Research 
● Independent projects 
● Student choice/alternative tasks 
● Student-initiated information 

 
Students At Risk of Failure 

● Allow frequent breaks 
● Minimize distraction 
● Pre-teach vocabulary 
● Modify assessments to reflect objectives 
● Partner/Small group work 
● Verbal responses accepted 
● Word Bank 
● Choices of books 
● Use of reading buddies 
● Varied journal prompts 
● Student-teaching goal setting 
● Work alone/together 
● Whole-to-part and part-to-whole expectations 
● Flexible seating  
● Resources: As needed, provide more instruction 

that is on level or below grade level for the 
students who are struggling. 

Waterford Township Public Schools  

17 



● Use vocabulary cards, vocabulary activities, 
vocabulary review, and vocabulary glossary 

● Monitor progress, reteach as needed, and extend 
student thinking. 

● Utilize solutions for effective instruction page. 
● Utilize multiple intelligences teaching strategies. 
● Teacher reads assessments aloud.  
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Social Studies: Grade 6 

Unit 2: The Revolutionary War 
 
 

Unit title: Revolutionary War 
Unit summary: In this unit we will examine how geography played a factor in the Revolutionary War.  We will discuss the role 
politics played in the independence of the United States.  We will also dissect the political views that led the colonists to declare 
their freedom from Britain.  We will examine the ideals set forth by the Founding Fathers in the Declaration of Independence. 
Primary interdisciplinary connections: English Language Arts 

● NJSLS.R10- Read and comprehend complex literary and informational texts independently and proficiently with 
scaffolding as needed.  

● NJSLS.RI.6.2- Determine a central idea of a text and how it is conveyed through particular details; provide a summary of 
the text distinct from personal opinions or judgments.  

● NJSLS.RI.6.3- Analyze in detail how a key individual, event, or idea is introduced, illustrated, and elaborated in a text 
(e.g., through examples or anecdotes).  

● NJSLS.RI.6.7. Integrate information presented in different media or formats (e.g., visually, quantitatively) as well as in 
words to develop a coherent understanding of a topic or issue.  
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● NJSLS.RI.6.9- Compare, contrast and reflect on (e.g. practical knowledge, historical/cultural context, and background 
knowledge) one author's presentation of events with that of another (e.g., a memoir written by and a biography on the 
same person).  

● NJSLS.W.6.2. Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information 
through the selection, organization, and analysis of relevant content.  

● NJSLS.W.6.7. Conduct short research projects to answer a question, drawing on several sources and refocusing the 
inquiry when appropriate.  

● NJSLS.W.6.8. Gather relevant information from multiple print and digital sources; assess the credibility of each source; 
and quote or paraphrase the data and conclusions of others while avoiding plagiarism and providing basic bibliographic 
information for sources. 

● NJSLS.W.6.9. Draw evidence from literary or informational texts to support analysis, reflection, and research.  
● NJSLS.SL1. Prepare for and participate effectively in a range of conversations and collaborations with diverse partners, 

building on others’ ideas and expressing their own clearly and persuasively. 
● NJSLS.SL2. Integrate and evaluate information presented in diverse media and formats, including visually, quantitatively, 

and orally. 
21st Century Themes: Civil Literacy; Financial, Economic, Business and Entrepreneurial Literacy; Environmental Literacy 
Reading and Writing Companion Standards: 

● NJSLSA.R1. Read closely to determine what the text says explicitly and to make logical inferences and relevant 
connections from it; cite specific textual evidence when writing or speaking to support conclusions drawn from the text.  

● NJSLSA.R2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting 
details and ideas.  

● NJSLSA.R3. Analyze how and why individuals, events, and ideas develop and interact over the course of a text 
● NJSLSA.R7. Integrate and evaluate content presented in diverse media and formats, including visually and quantitatively, 

as well as in words.  
● NJSLSA.R8. Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as 

well as the relevance and sufficiency of the evidence.  
● NJSLSA.R9. Analyze and reflect on how two or more texts address similar themes or topics in order to build knowledge 

or to compare the approaches the authors take. NJSLSA.R10. Read and comprehend complex literary and informational 
texts independently and proficiently with scaffolding as needed 
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● NJSLSA.R10. Read and comprehend complex literary and informational texts independently and proficiently with 
scaffolding as needed. 

● NJSLSA.RH.6-8.1. Cite specific textual evidence to support analysis of primary and secondary sources.  
● NJSLSA.RH.6-8.2. Determine the central ideas or information of a primary or secondary source; provide an accurate 

summary of the source distinct from prior knowledge or opinions.  
● NJSLSA.RH.6-8.3. Identify key steps in a text's description of a process related to history/social studies (e.g., how a bill 

becomes law, how interest rates are raised or lowered). 
● NJSLSA.RH.6-8.4. Determine the meaning of words and phrases as they are used in a text, including vocabulary specific 

to domains related to history/social studies.  
● NJSLSA.RH.6-8.5. Describe how a text presents information (e.g., sequentially, comparatively, causally).  
● NJSLSA.RH.6-8.6. Identify aspects of a text that reveal an author's point of view or purpose (e.g., loaded language, 

inclusion or avoidance of particular facts). 
● NJSLSA.RH.6-8.7. Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 

information in print and digital texts.  
● NJSLSA.RH.6-8.8. Distinguish among fact, opinion, and reasoned judgment in a text.  
● NJSLSA.RH.6-8.9. Analyze the relationship between a primary and secondary source on the same topic. 
● NJSLSA.RH.6-8.10. By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text 

complexity band independently and proficiently. 
Integration of 21st Century Skills through NJSLS9:  
9.1.8.A.2 - Relate how career choices, education choices, skills, entrepreneurship, and economic conditions affect income.  
9.1.8.A.3 - Differentiate among ways that workers can improve earning power through the acquisition of new knowledge and 
skills.  
9.1.8.A.4 - Relate earning power to quality of life across cultures.  
9.1.8.B.6 - Evaluate the relationship of cultural traditions and historical influences on financial practice. 
 

Learning Targets 
Standards: New Jersey Learning Standards for Social Studies 
Content Statements: 
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1  6.1.8.A.3a: Examine the ideals found in the Declaration of Independence, and assess the extent to which they were fulfilled 
for women, African Americans, and Native Americans during this time period. 

2  6.1.8.B.3.d:  Explain why New Jersey’s location played an integral role in the American Revolution. 

3  6.1.8.D.3.b:  Explain why the Declaration of Independence was written and how its key principles evolved to become 
unifying ideas of American democracy. 

4  6..1.8.D.3.d:  Analyze how prominent individuals and other nations contributed to the causes, execution, and outcomes of 
the American Revolution. 

5 RI.6.1. Cite textual evidence and make relevant connections to support analysis of what the text says explicitly as well as 
inferences drawn from the text. 

6 RI.6.7. Integrate information presented in different media or formats (e.g., visually, quantitatively) as well as in words to 
develop a coherent understanding of a topic or issue. 

7 RI.6.9. Compare, contrast and reflect on (e.g. practical knowledge, historical/cultural context, and background knowledge) 
one author's presentation of events with that of another (e.g., a memoir written by and a biography on the same person). 

8 W.6.2. Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the 
selection, organization, and analysis of relevant content.  

9 W.6.4. Produce clear and coherent writing in which the development, organization, voice and style are appropriate to task, 
purpose, and audience. (Grade-specific expectations for writing types are defined in standards 1–3 above.) 

10 W.6.6. Use technology, including the Internet, to produce and publish writing as well as to interact and collaborate with 
others; demonstrate sufficient command of keyboarding skills to type a minimum of three pages in a single sitting 

 
Big Idea: Students will develop an understanding of the causes, effects and key figures in the Revolutionary War. 
Unit Essential Questions: 
● What factors led to the American 

Revolution? 
● What historic changes in government 

occurred through the American 
Revolution? 

Unit Enduring Understandings: 
● The “republican” philosophy, upon which the American Revolution was based, 

was founded on Enlightenment ideals and was expressed in the Declaration of 
Independence, Paine’s Common Sense and the state constitutions that were 
developed during the war. 
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● How did American gain their 
independence from Great Britain? 

● How did the colonists come to want their 
independence? How did the colonists 
respond to the various measures placed 
upon them by King George III? 

● Based on specific colonial differences and 
needs, what were the causes of the 
American Revolution from multiple 
perspectives (Colonial, British, British 
loyalists)? 

● What factors lead to the unification of the 
thirteen colonies? 

● What characteristics did George 
Washington possess that made him a good 
leader? Why was George Washington able 
to find success during the Revolutionary 
War? How did George Washington earn 
the trust of the Americans. 

● There were many factors that led American colonists to declare their 
independence from Great Britain including but not limited to taxation without 
representation, Boston Tea Party, Quartering Act, monopoly on tea. 

● Colonies responded differently to the demands of the British Monarchy 
● Early colonial life provided opportunities for colonists, slaves, and women. 
● The Declaration of Independence was the first document that outlined the rights 

and roles of citizens in a democracy. 
● George Washington was a unique leader. George Washington was able to lead 

the colonists to victory with less resources, and he united the American people 
as President. 

Unit Learning Targets 
Students will…  
● Identify the causes and effects of the French / Indian War. 
● Understand the Stamp Act. 
● Evaluate colonial response to the Stamp Act. 
● Understand what led to the British to impose the Townshend Acts and colonial response to the Townshend Acts. 
● Understand the role the Sons of Liberty played and the climate in the city of Boston. 
● Identify the causes of the Boston Massacre. 
● Learn how propaganda influenced colonial opinion of Boston Massacre. 
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● Understand the Tea Act and colonial response. (Boston Tea Party) 
● Evaluate colonial concerns with the Intolerable Acts. 
● Understand First Continental Congress and decisions made. 
● Explain “Midnight Ride of Paul Revere and other riders. 
● Understand different perspectives on the ride of Paul Revere. 
● Understand the events of the Battles of Lexington and Concord. 
● Learn what happened at Fort Ticonderoga and what effects this had on the Patriotic cause. 
● Explain what happened at Bunker Hill . 
● Understand the Second Continental Congress. 
● Learn reasons behind sending the Olive Branch Petition and King George’s response. 
● Learn the how the Declaration of Independence was created and approved by the Congress. 
● Analyze the Declaration of Independence to determine the rights afforded to American citizens. 
● Learn the events that occurred between the signing of the Declaration and the Battle of Trenton. 
● Understand elements that made George Washington an effective military leader. 
● Understand the events of the Battle of Trenton. 
● Understand the events of the Battle of Saratoga. 
● Analyze the effects of the Battle of Saratoga 
● Understand the events of the Battle of Valley Forge 
● Analyze different  perspectives from the Battle of Valley Forge 
● Explain and discuss the roles that American citizens had under the new government following the Treaty of Paris. 
 

 
Evidence of Learning 

Summative Assessment:  
Formative Assessments: 
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● Google Document/Reading record of evidence detailing 
Washington leadership traits  

● Blog  
● Teacher observation 
● Do nows (Survey, open-ended questions, etc.) 
● Online websites 
● Cooperative group projects 
● Role plays (Reader’s Theater) 
● Journal entries 

 

Alternative Assessment:  
● Quizzes 
● NewsELA/ReadWorks/Leveled Texts 

 

Benchmark Assessment: 
● Assessed through content area writing 

 

Lesson Plans  
Activities 

 
 

Timeframe 
 

6-7 weeks  
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● French/Indian War 
o SWBAT understand that the  French/Indian War 

was a cause of the Revolutionary War. 
● Lesson 1:  Read and Annotate - Show readers how to annotate 

thinking. (Article on pg. 10 Contest for an Empire) 
● Understand the Proclamation of 1763 by reading and 

annotating several texts (Proclamation of 1763 - TPT, The 
French and Indian War - TPT, The French and Indian War - 
History Channel, The French and Indian War - Edhelper, 
Proclamation of 1763 - History Channel) 

● Assessment:  Students will complete an acrostic poem based 
on their understanding of the Proclamation of 1763. 

● Lesson 2:  Annotate Images - Invite students to study and 
respond to a shared image (Use Ben Franklin Political 
Cartoon).  Provide students background information on 
Political Cartoons) 

● Students can work in pairs or independently to study the 
images closely; guided by the Questions to Consider When 
Viewing an Image chart. 

o Background information on Political Catoons) 
https://jewettc.wikispaces.com/MWF+11.15+-+Revolutio
nary+era+cartoons 

● SWBAT understand the Stamp Act, Townshend Acts, and 
Boston Massacre, and Intolerable Acts 

● Introduce the Stamp Act by having students read and 
synthesize Stamp Act of 1765 - TPT article  

● Lesson 5: Compare Perspectives - Introduce the idea of 
different perspectives (Use Reading Like a Historian - 
Documents A-C)  
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● Students will record text evidence reflecting a person's 
experience and perspective in a historical time.  Students will 
use the 3-column charts to document the different 
perspectives in each of the documents.  Provide the students 
with the guiding questions (Reading Like a Historian). 

● Invite students to talk about and compare individuals and their 
perspectives.  

● Assessment:  Stamp Act Opinion Writing - Students will 
write a letter to express their thoughts on the implementation 
of a school supply tax. 

● Distribute Student Handout 2, “The Townshend Duties.” 
Divide the class into groups and have each group read and 
discuss this secondary source. Use the following guiding 
questions:  Write a letter to a Boston merchant who was 
selling English goods. 1) If you wrote a letter to a Boston 
merchant who was selling English goods, what would you say 
in the letter to get the merchant to stop selling them? 2) Why 
were the colonists unwilling to pay the Townshend taxes? 3) 
How did the Sons and Daughters of Liberty get people to 
refuse to buy English goods? 4) Was Britain showing 
weakness when they repealed most of the Townshend Acts? 

● Students will view 2 historical images (Toolkit Texts - pg. 21 
& 22).   Students will use previous lesson document from 
Lesson 2:  Annotate Images.  

● Students will read the Wigmaker´s Boy and the Boston 
Massacre and watch the video 
http://www.history.com/topics/american-revolution/boston-massacre/vid
eos/boston-massacre.  
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● Students will use the information gathered from the 3 
different resources to compare and contrast the events that 
occurred and what actually happened. 

● Students will read Student Handout 4, “Boston Tea Party” or 
Toolkit Text: Troubles:  The Boston Tea Party” and view the 
video on History Channel 
http://www.history.com/topics/american-revolution/boston-tea-party  

● In groups, have students read and discuss this secondary 
source. Use the questions that follow the reading during class 
discussion. 

● Distribute “The Bostonian’s Paying the Excise-Man, or 
Tarring & Feathering,” an English cartoon drawn in 1774. 
Divide the students into groups and distribute copies of 
Student Handout 5, “Cartoon Analysis Worksheet.” [Note that 
the questions on the “Cartoon Analysis Worksheet” are 
specific to this cartoon. You can easily adapt the worksheet 
making for use with other cartoons.] Have students examine 
the cartoon and complete the “Cartoon Analysis Worksheet.”  

● Distribute handout - Intolerable Acts of 1774 - TPT.  Students 
will engage in a jigsaw activity to research one of the 
Intolerable Acts.  Students will locate and use credible 
sources to understand the Intolerable Acts.  They will share 
out within the groups.SWBAT understand First Continental 
Congress and decisions made. 
 

● Students will engage in a WebQuest to understand the First 
Continental Congress. 

● https://sites.google.com/a/tctchome.com/american-revolution-
web-quest/the-first-continental-congress 
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● see Continental Congress Webquest in resources 
 

● SWBAT understand and describe the Battle of Trenton 
o Build background knowledge by previewing 

History Channel video “Washington Crosses the 
Delaware”.  Students will use the chart created 
in the previous lesson as a preview guide. 

o Students will work in groups to fill in additional 
information on the poster. 

o Students will complete a close reading of Battle 
of Trenton:  American Revolution Articles - 
Important Events 

o Using the close reading passage, they will 
outline the causes and effect of the Battle of 
Trenton. 

o Students will begin working on a Webquest on 
the Battle of Trenton with guiding questions. 
During the Webquest, the students will watch 
videos and read an article to gather specific 
information about the battle.  

o Students will use prior knowledge and 
knowledge gained through Webquest to explain 
how George Washington rallied his men to 
victory during the Battle of Princeton and why 
the Continental Army followed the Battle of 
Princeton. 

● SWBAT understand and describe the Battle of Saratoga  
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o Build background knowledge by previewing 
History video “Battle of Saratoga:  Turns the 
Tide of the American Revolution”.  Students will 
use a note-taking sheet to guide their viewing. 
The note-taking sheet will be used throughout 
the week as they continue their reading. 

o Students will complete a close reading of Battle 
of Saratoga:  American Revolution Articles - 
Important Events and use their note-taking sheet 
as they read. 

o After reading, students will share and discuss 
their findings with the class. 

o Using the close reading passage, they will 
compare the battles (Freeman’s Farm & Bemis 
Heights). 

o Students will be placed into Jigsaw groups and 
be given 2-3 questions to research. 

o Students will begin working on a Webquest on 
the Battle of Saratoga with their guiding 
questions.  During the Webquest, the students 
will watch videos and read an article to gather 
specific information about the battle.  

o Students will return to their jigsaw teams to 
present his/her findings while the other students 
take notes. 

o Students will use all prior knowledge and 
knowledge gained through the Webquest and 
other reading to respond what European power 
felt comfortable enough to support the 
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Americans following their victory at Saratoga; 
Why does history refer to the Battle of Saratoga 
as the “turning point” of the American 
Revolution. 

● SWBAT understand and describe Valley Forge  
o Build background knowledge by previewing 

History video “Surviving Valley Forge”. 
Students will complete a close reading of Battle 
of Saratoga:  American Revolution Articles - 
Important Events and use their note-taking sheet 
as they read. 

o After reading, students will share and discuss 
their findings with the class. 

o Using the close reading passage, they will 
compare the battles (Freeman’s Farm & Bemis 
Heights). 

o Students will be placed into Jigsaw groups and 
be given 2-3 questions to research. 

o Students will begin working on a Webquest on 
the Battle of Saratoga with their guiding 
questions.  During the Webquest, the students 
will watch videos and read an article to gather 
specific information about the battle.  

o Students will return to their jigsaw teams to 
present his/her findings while the other students 
take notes. 

o Students will use all prior knowledge and 
knowledge gained through the Webquest and 
other reading to respond what European power 
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felt comfortable enough to support the 
Americans following their victory at Saratoga; 
Why does history refer to the Battle of Saratoga 
as the “turning point” of the American 
Revolution. 

 
Teacher Resources/Leveled Texts Career Ready Practices 

● Toolkit Texts:  The American Revolution and Constitution 
● https://www.youtube.com/watch?v=Ktkw7iSITkc (causes of 

French/Indian War - youtube) 
● http://www.historynet.com/french-and-indian-war 

(article-French/Indian War) 
● http://www.socialstudiesforkids.com/articles/ushistory/french

andindianwar1.htm (Complete history of the war) 
● http://www.history.com/topics/french-and-indian-war (causes 

of French/Indian War history.com) 
● http://www.smithsonianmag.com/history/us-history/ 
● http://www.ushistory.org/us/8d.asp (Effects of French?Indian 

War - Article) 
● https://www.youtube.com/watch?v=Ktkw7iSITkc&t=96s 

(Effects of French/Indian War - youtube) 
● http://www.mountvernon.org/george-washington/french-india

n-war/washington-and-the-french-indian-war/ (George 
Washington’s role in French/Indian War - article) 

● http://hafnerushistf.weebly.com/actsprimary-documents.html 
● Toolkit Texts:  The American Revolution and Constitution: 

Lesson 5:  Compare Perspectives 
● Reading Like a Historian - Documents A-C 

CRP4 - Communicate clearly and effectively and with reason. 
CRP5 - Consider the environmental, social, and economic impacts 
of decisions. 
CRP6 - Demonstrate creativity and innovation 
CRP7 - Employ valid and reliable research strategies 
CRP8 - Utilize critical thinking to make sense of problems and 
persevere in solving them. 
CRP11 - Use technology to enhance productivity 
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● The Stamp Act of 1765 - TPT Article 
● http://www.huntington.org/uploadedFiles/Files/PDFs/LHTHT

roubleBoston.pdf 
● Toolkit Texts:  The American Revolution and Constitution: 

Wigmaker´s Boy and the Boston Massacre 
● http://www.history.com/topics/american-revolution/boston-massacre/vid

eos/boston-massacre.  
● Cartoon Analysis Protocol 
● Intolerable Acts - TPT 
● NewsELA 
● ReadWorks  
● American Reading Company (colorful bins)  
● Wonders Leveled Readers 
● https://www.youtube.com/watch?v=cZNpbSP6Glo 
● http://www.history.com/topics/american-revolution/battle-of-s

aratoga 
● http://www.history.com/topics/american-revolution/american-

revolution-history/videos/turning-point-of-the-revolution 
● https://www.history.com/topics/american-revolution/battle-of-

saratoga 
 
● http://www.history.com/topics/american-revolution/battle-of-s

aratoga 
● http://www.history.com/topics/american-revolution/american-

revolution-history/videos/turning-point-of-the-revolution 
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Modifications Technology Integration 

Special Education Students  
● Follow student-specific IEP information 
● Partner/Small group work 
● Chunk material on highlighted text 
● Reduce vocabulary 
● Work with a partner on culminating project 
● Verbal responses accepted 
● Word bank 
● Choices of books 
● Use of reading buddies 
● Varied journal prompts 
● Varied supplementary material 
● Student-teaching goal setting 
● Flexible Seating 
● Varied computer programs  
● Varied scaffolding on same organizer 
● Think-Pair-Share readiness, interest, learning profile 
● Use of collaboration, independence, and cooperation 
● Open-ended activities - mini lessons to reteach 
● Games to practice mastery 
● Teaching key information/eliminating non-essential 

information 
● Using videos, illustrations, pictures, or drawings to clarify 

information.  

8.1.8.A.1 Demonstrate knowledge of a real world problem using 
digital tools. 
8.1.8.A.2 Create a document (e.g. newsletter, reports, personalized 
learning plan, business letters or flyers) using one or more digital 
applications to be critiqued by professionals for usability. 
8.1.8.A.3 Use and/or develop a simulation that provides an 
environment to solve a real world problem or theory. 
8.1.8.C.1 Collaborate to develop and publish work that provides 
perspectives on a global problem for discussion with learners from 
other countries 
8.1.8.E.1 Effectively use a variety of search tools and filters in 
professional public databases to find information to solve real 
world problems 

Google Docs 
Google Slides 
Google Sheets 

Google Read Write 
EdPuzzle 
NewsELA 
ReadWorks 
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Students with 504’s  
● Follow student-specific 504 information 
● Partner/Small group work 
● Chunk material on highlighted text 
● Reduce vocabulary 
● Work with a partner on culminating project 
● Verbal responses accepted 
● Word bank 
● Choices of books 
● Use of reading buddies 
● Varied journal prompts 
● Varied supplementary material 
● Student-teaching goal setting 
● Flexible Seating 
● Varied computer programs  
● Varied scaffolding on same organizer 
● Think-Pair-Share readiness, interest, learning profile 
● Use of collaboration, independence, and cooperation 
● Open-ended activities - mini lessons to reteach 
● Games to practice mastery 
● Teaching key information/eliminating non-essential 

information 
● Using videos, illustrations, pictures, or drawings to 

clarify information.  
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English Language Learners 

● Options for varied models of expression  
● Pre-teach vocabulary 
● Modifying tests to reflect selected objectives 
● Allow use of notecards, open book, dictionary to 

translate 
● Google translate 
● Frequent checks for understanding  
● Work with a partner on culminating project 
● Verbal responses accepted 
● Word bank 
● Teaching key information/eliminating non-essential 

information 
● Using videos, illustrations, pictures, or drawings to 

clarify information.  
 

Gifted and Talented Students  
● Open-ended activities/mini workshops to extend skills 
● Multiple levels of questions 
● Use of collaboration, independence, and cooperation 
● Research 
● Independent projects 
● Student choice/alternative tasks 
● Student-initiated information 

 
Students At Risk of Failure 
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● Allow frequent breaks 
● Minimize distraction 
● Pre-teach vocabulary 
● Modify assessments to reflect objectives 
● Partner/Small group work 
● Verbal responses accepted 
● Word Bank 
● Choices of books 
● Use of reading buddies 
● Varied journal prompts 
● Student-teaching goal setting 
● Work alone/together 
● Whole-to-part and part-to-whole expectations 
● Flexible seating  
● Resources: As needed, provide more instruction that is 

on level or below grade level for the students who are 
struggling. 

● Use vocabulary cards, vocabulary activities, vocabulary 
review, and vocabulary glossary 

● Monitor progress, reteach as needed, and extend student 
thinking. 

● Utilize solutions for effective instruction page. 
● Utilize multiple intelligences teaching strategies. 
● Teacher reads assessments aloud.  
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Social Studies: Grade 6 

Unit 3: The Constitution and Citizenship 
 

Unit title: The Constitution and Citizenship 
Unit summary:  In this unit, students will read, research, and discuss the formation of America’s new government. They will 
identify the controversy over the need for a strong national 
government. Students will gain an understanding of the Articles of Confederation, and the 
need for a Bill of Rights, and relate them to our government today. 
Primary interdisciplinary connections:  English Language Arts 

● NJSLS.R10- Read and comprehend complex literary and informational texts independently and proficiently with scaffolding 
as needed.  

● NJSLS.RI.6.2- Determine a central idea of a text and how it is conveyed through particular details; provide a summary of 
the text distinct from personal opinions or judgments.  

● NJSLS.RI.6.3- Analyze in detail how a key individual, event, or idea is introduced, illustrated, and elaborated in a text (e.g., 
through examples or anecdotes).  

● NJSLS.RI.6.7. Integrate information presented in different media or formats (e.g., visually, quantitatively) as well as in 
words to develop a coherent understanding of a topic or issue.  
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● NJSLS.RI.6.9- Compare, contrast and reflect on (e.g. practical knowledge, historical/cultural context, and background 
knowledge) one author's presentation of events with that of another (e.g., a memoir written by and a biography on the same 
person).  

● NJSLS.W.6.2. Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through 
the selection, organization, and analysis of relevant content.  

● NJSLS.W.6.7. Conduct short research projects to answer a question, drawing on several sources and refocusing the inquiry 
when appropriate.  

● NJSLS.W.6.8. Gather relevant information from multiple print and digital sources; assess the credibility of each source; and 
quote or paraphrase the data and conclusions of others while avoiding plagiarism and providing basic bibliographic 
information for sources. 

● NJSLS.W.6.9. Draw evidence from literary or informational texts to support analysis, reflection, and research.  
● NJSLS.SL1. Prepare for and participate effectively in a range of conversations and collaborations with diverse partners, 

building on others’ ideas and expressing their own clearly and persuasively. 
● NJSLS.SL2. Integrate and evaluate information presented in diverse media and formats, including visually, quantitatively, 

and orally. 
21st Century Themes: Civic Literacy, Leadership and Responsibility, Social and Cross-Cultural Skills, Global Awareness, 
Environmental Literacy. 
Reading and Writing Companion Standards: 

● NJSLSA.R1. Read closely to determine what the text says explicitly and to make logical inferences and relevant connections 
from it; cite specific textual evidence when writing or speaking to support conclusions drawn from the text.  

● NJSLSA.R2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting 
details and ideas.  

● NJSLSA.R3. Analyze how and why individuals, events, and ideas develop and interact over the course of a text 
● NJSLSA.R7. Integrate and evaluate content presented in diverse media and formats, including visually and quantitatively, as 

well as in words.  
● NJSLSA.R8. Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as 

well as the relevance and sufficiency of the evidence.  
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● NJSLSA.R9. Analyze and reflect on how two or more texts address similar themes or topics in order to build knowledge or 
to compare the approaches the authors take. NJSLSA.R10. Read and comprehend complex literary and informational texts 
independently and proficiently with scaffolding as needed 

● NJSLSA.R10. Read and comprehend complex literary and informational texts independently and proficiently with 
scaffolding as needed. 

● NJSLSA.RH.6-8.1. Cite specific textual evidence to support analysis of primary and secondary sources.  
● NJSLSA.RH.6-8.2. Determine the central ideas or information of a primary or secondary source; provide an accurate 

summary of the source distinct from prior knowledge or opinions.  
● NJSLSA.RH.6-8.3. Identify key steps in a text's description of a process related to history/social studies (e.g., how a bill 

becomes law, how interest rates are raised or lowered). 
● NJSLSA.RH.6-8.4. Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to 

domains related to history/social studies.  
● NJSLSA.RH.6-8.5. Describe how a text presents information (e.g., sequentially, comparatively, causally).  
● NJSLSA.RH.6-8.6. Identify aspects of a text that reveal an author's point of view or purpose (e.g., loaded language, 

inclusion or avoidance of particular facts). 
● NJSLSA.RH.6-8.7. Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other 

information in print and digital texts.  
● NJSLSA.RH.6-8.8. Distinguish among fact, opinion, and reasoned judgment in a text.  
● NJSLSA.RH.6-8.9. Analyze the relationship between a primary and secondary source on the same topic. 
● NJSLSA.RH.6-8.10. By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text 

complexity band independently and proficiently. 
Integration of 21st Century Skills through NJSLS9:  
9.1.8.A.1 - Explain the meaning and purposes of taxes and tax deductions and why fees for various benefits (e.g., medical benefits) 
are taken out of pay.  

9.1.8.A.4 - Relate earning power to quality of life across cultures.  

Learning Targets 
Standards:  6.1.8.A.3.b - Evaluate the effectiveness of the fundamental principles of the Constitution (i.e., consent of the governed, 
rule of law, federalism, limited government, separation of powers, checks and balances, and individual rights) in establishing a 
federal government that allows for growth and change over time., 6.1.8.A.3.c  - Determine the role that compromise played in the 
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creation and adoption of the Constitution and Bill of Rights., 6.1.8.A.3.d - Compare and contrast the Articles of Confederation and 
the United States Constitution in terms of the decision-making powers of national government, 6.1.8.A.3.g - Evaluate the impact of 
the Constitution and Bill of Rights on current day issues., 6.1.4.D.4 - Explain how key events led to the creation of the United States 
and the state of New Jersey.  6.1.4.D.5 - Relate key historical documents (i.e., the Mayflower Compact, the Declaration of 
Independence, the United States Constitution, and the Bill of Rights) to present day government and citizenship. , 6.1.4.D.6 - 
Describe the civic leadership qualities and historical contributions of George Washington, Thomas Jefferson, and Benjamin 
Franklin toward the development of the United States government.  

Content Statements: 

1  
Evaluate the effectiveness of the fundamental principles of the Constitution (i.e., consent of the governed, rule of law, 
federalism, limited government, separation of powers, checks and balances, and individual rights) in establishing a federal 
government that allows for growth and change over time. 

2  Determine the role that compromise played in the creation and adoption of the Constitution 
and Bill of Rights. 

3  Compare and contrast the Articles of Confederation and the United States Constitution in 
terms of the decision-making powers of national government. 

4  Evaluate the impact of the Constitution and Bill of Rights on current day issues. 
5 Explain how key events led to the creation of the United States and the state of New Jersey. 

6 Relate key historical documents (i.e., the Mayflower Compact, the Declaration of Independence, 
the United States Constitution, and the Bill of Rights) to present day government and citizenship. 

7 Describe the civic leadership qualities and historical contributions of George Washington, Thomas Jefferson, and Benjamin 
Franklin toward the development of the United States government. 

Big Idea:  Students will read, research, and discuss the formation of America’s new government. They will identify the controversy over the 
need for a strong national government. Students will gain an understanding of the Articles of Confederation, and the need for a Bill of Rights, 
and relate them to our government today.  The U.S. Constitution balances the powers of the federal government among the legislative, 
executive, and judicial branches. 
Unit Essential Questions: 
● How was our government formed? 

Unit Enduring Understandings: 
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● How was the government developed? 
● What steps were taken by Americans to bring about the 1787 

Convention? 
● How did Americans react to Shay’s Rebellion? 
● What actions violated the Articles of Confederation and acts 

of Congress? 
● What were the powers of Congress? Why were these powers 

insufficient to ensure the prosperity and security of the United 
States? 

● History with Britain affected the principles of the new 
American government. 

● It took delegates many hours, and much compromise, to agree 
upon the ideas that lead our government today. 

● Government representation was a huge issue at the 
Constitutional Convention. 

Unit Learning Targets 

Students will…  
● Students will be able to evaluate the effectiveness of the fundamental principles of the Constitution in establishing a federal government that 

allows for growth and change over time. 
● Students will be able to determine the role that compromise played in the creation and adoption of the Constitution and Bill of Rights. 
● Students will compare and contrast the Articles of Confederation and the United States Constitution in terms of the decision-making powers 

of national government. 
● Students will evaluate the impact of the Constitution and Bill of Rights on current day issues. 
● Students will be able to explain how key events led to the creation of the United States and the state of New Jersey. 
● Students will relate key historical documents (i.e., the Mayflower Compact, the Declaration of Independence, the United States Constitution, 

and the Bill of Rights) to present day government and citizenship. 
● Students will be able to describe the civic leadership qualities and historical contributions of George Washington, Thomas Jefferson, and 

Benjamin Franklin toward the development of the United States government. 
 
Summative Assessment:  Vocabulary quizzes, interactive notebook, open-ended responses, Unit Test, Technology Based 
Projects 
Formative Assessments: 
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● Teacher observation 
● Do nows (Survey, open-ended questions, 

etc.) 
● Online websites 
● Cooperative group projects 
● Role plays (Reader’s Theater) 
● Journal entries 

 

Alternative Assessment: 
● Quizzes 
● NewsELA/ReadWorks/Leveled Texts 

 

Benchmark: Branches of Government - 
Writing Benchmark 

 

 
Lesson Plans  

Activities Timeframe 
● Provide students with a brief background on the 

Constitution or simply use the lesson plan ideas 
below as a supplement to your course units on the 
Constitution. Lead your class through the thought 
process behind the purpose of writing a 
constitution.  

● Activity #1 - Power Words - The Constitution 
Quest - Students will discuss unit vocabulary and 
go on a quest.  They will be given clues to identify 
the vocabulary.  

● Activity #2 - The Roles and Responsibilities of 
Government - Provide students with a chart that 

6-7 weeks 
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outlines the three branches of government. 
Discuss the rights and responsibilities of each one.  

○ Break students up into groups of four or 
five, and then distribute a challenge to each 
group. Have them present their answers at 
to the class. 

■ Quick! The country has just passed 
a new law: every school must form 
its own constitution and submit it to 
the state government by the end of 
the week. Luckily, your group has 
some knowledge, so your principal 
has called upon you to help with 
this task. Working together with 
your group, write up ten rules that 
will be included in your school 
constitution. Be sure to remember 
the most important thing the 
framers of the U.S. Constitution 
realized during the Constitutional 
Convention: it’s important to 
compromise! 

● Activity #3 - Three C´s:  Constitution, 
Cooperation, Compromise (See Teacher 
Resources/Leveled Texts Link) 

● Introduce students to the problems that resulted 
from the defects of the Articles of Confederation. 
Divide the class into 7 groups.  Each group will be 
assigned a document.  Each group will analyze the 
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document and answer any discussion questions. 
Each group will present to the class. 

● Read Like a Historian Lesson - Shay’s Rebellion 
(See Resources) 

● The Road to the 1787 Convention - The purpose of 
this activity is to allow students to develop an 
understanding of the events that led to the 1787 
Convention in Philadelphia.  Students should meet 
in groups (10–15 minutes) to discuss their assigned 
document, and prepare their timeline card. Then 
each group should make a short presentation (2–4 
minutes each) on the main points of their research 
and assigned document. Prior to the presentations, 
the teacher will create a basic timeline on a 
classroom wall spanning 1780 to 1789. Each 
student group should list the important points of 
their presentation on a 5" x 7" piece of cardstock. 
These cards should also contain the topics and 
dates. As students complete the classroom 
presentation, one member places their card on the 
timeline at the appropriate place. 

Teacher Resources/Leveled Texts Career Ready Practices 
● U.S. History (Holt McDougal), Chapter 3 
● United States: Adventures in Time and Place 

(McGraw-Hill), Chapters 8-10 
● Outline of Topics 
● http://www.history.com/images/media/pdf/Constit

ution-LessonPlans.pdf 
● https://www.youtube.com/watch?v=PbAnwcphMP

4 

CRP4 - Communicate clearly and effectively and with reason. 
CRP5 - Consider the environmental, social, and economic impacts 
of decisions. 
CRP6 - Demonstrate creativity and innovation 
CRP7 - Employ valid and reliable research strategies 
CRP8 - Utilize critical thinking to make sense of problems and 
persevere in solving them. 
CRP11 - Use technology to enhance productivity 
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● http://sheg.stanford.edu/upload/Lessons/Unit%203
_Revolution%20and%20Early%20America/Shays
%20Rebellion%20Lesson%20Plan1.pdf 

● http://www.pbs.org/newshour/extra/lessons_plans/
lesson-plan-constitution-day/ 

● Constitution ALU - 
https://docs.google.com/document/d/1VbPcxIhn8
GECut82zCaQP3wSHEhSaWXefYni2izm6gE/edit
?ts=5ad799cf 

● NewsELA 
● ReadWorks  
● American Reading Company (colorful bins)  
● Wonders Leveled Readers 

Modifications Technology Integration 
Special Education Students  
● Follow student-specific IEP information 
● Partner/Small group work 
● Chunk material on highlighted text 
● Reduce vocabulary 
● Work with a partner on culminating project 
● Verbal responses accepted 
● Word bank 
● Choices of books 
● Use of reading buddies 
● Varied journal prompts 
● Varied supplementary material 
● Student-teaching goal setting 

8.1.8.A.1 Demonstrate knowledge of a real world problem using digital 
tools. 
8.1.8.A.2 Create a document (e.g. newsletter, reports, personalized 
learning plan, business letters or flyers) using one or more digital 
applications to be critiqued by professionals for usability. 
8.1.8.A.3 Use and/or develop a simulation that provides an environment to 
solve a real world problem or theory. 
8.1.8.C.1 Collaborate to develop and publish work that provides 
perspectives on a global problem for discussion with learners from other 
countries 
8.1.8.E.1 Effectively use a variety of search tools and filters in 
professional public databases to find information to solve real world 
problems 

Google Docs 
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● Flexible Seating 
● Varied computer programs  
● Varied scaffolding on same organizer 
● Think-Pair-Share readiness, interest, learning profile 
● Use of collaboration, independence, and cooperation 
● Open-ended activities - mini lessons to reteach 
● Games to practice mastery 
● Teaching key information/eliminating non-essential 

information 
● Using videos, illustrations, pictures, or drawings to 

clarify information.  
 
 

Students with 504’s  
● Follow student-specific 504 information 
● Partner/Small group work 
● Chunk material on highlighted text 
● Reduce vocabulary 
● Work with a partner on culminating project 
● Verbal responses accepted 
● Word bank 
● Choices of books 
● Use of reading buddies 
● Varied journal prompts 
● Varied supplementary material 
● Student-teaching goal setting 

Google Slides 
Google Sheets 

Google Read Write 
EdPuzzle 
NewsELA 
ReadWorks 
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● Flexible Seating 
● Varied computer programs  
● Varied scaffolding on same organizer 
● Think-Pair-Share readiness, interest, learning 

profile 
● Use of collaboration, independence, and 

cooperation 
● Open-ended activities - mini lessons to reteach 
● Games to practice mastery 
● Teaching key information/eliminating 

non-essential information 
● Using videos, illustrations, pictures, or drawings to 

clarify information.  
 

English Language Learners 
● Options for varied models of expression  
● Pre-teach vocabulary 
● Modifying tests to reflect selected objectives 
● Allow use of notecards, open book, dictionary to 

translate 
● Google translate 
● Frequent checks for understanding  
● Work with a partner on culminating project 
● Verbal responses accepted 
● Word bank 
● Teaching key information/eliminating 

non-essential information 
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● Using videos, illustrations, pictures, or drawings to 
clarify information.  
 

Gifted and Talented Students  
● Open-ended activities/mini workshops to extend 

skills 
● Multiple levels of questions 
● Use of collaboration, independence, and 

cooperation 
● Research 
● Independent projects 
● Student choice/alternative tasks 
● Student-initiated information 

 
Students At Risk of Failure 

● Allow frequent breaks 
● Minimize distraction 
● Pre-teach vocabulary 
● Modify assessments to reflect objectives 
● Partner/Small group work 
● Verbal responses accepted 
● Word Bank 
● Choices of books 
● Use of reading buddies 
● Varied journal prompts 
● Student-teaching goal setting 
● Work alone/together 
● Whole-to-part and part-to-whole expectations 
● Flexible seating  
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● Resources: As needed, provide more instruction 
that is on level or below grade level for the 
students who are struggling. 

● Use vocabulary cards, vocabulary activities, 
vocabulary review, and vocabulary glossary 

● Monitor progress, reteach as needed, and extend 
student thinking. 

● Utilize solutions for effective instruction page. 
● Utilize multiple intelligences teaching strategies. 
● Teacher reads assessments aloud.  
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Social Studies: Grade 6 

Unit 4: Holocaust Studies 
 

 
 

Unit title: Holocaust Studies 
Unit summary:  This unit addresses issues of bias, prejudice and bigotry, including bullying through the teaching of the 
Holocaust and genocide  
Primary interdisciplinary connections: English Language Arts 
NJSLS.R10. Read and comprehend complex literary and informational texts independently and proficiently with scaffolding 
as needed. 
NJSLS.RL.6.1. Cite textual evidence and make relevant connections to support analysis of what the text says explicitly as 
well as inferences drawn from the text. 
NJSLS.RL.6.3. Describe how a particular story’s or drama’s plot unfolds in a series of episodes as well as how the 
characters respond or change as the plot moves toward a resolution. 
NJSLS.RL.6.4. Determine the meaning of words and phrases as they are used in a text, including figurative and connotative 
meanings; analyze the impact of a specific word choice on meaning and tone. 
NJSLS.RL.6.7. Compare and contrast the experience of reading a story, drama, or poem to listening to or viewing an audio, 
video, or live version of the text, including contrasting what they “see” and “hear” when reading the text to what they 
perceive when they listen or watch. 
NJSLS.RL.6.9. Compare, contrast and reflect on (e.g. practical knowledge, historical/cultural context, and background 
knowledge) texts in different forms or genres (e.g., stories and poems; historical novels and fantasy stories) in terms of their 
approaches to similar themes and topics.  
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NJSLS.RL.6.10. By the end of the year read and comprehend literature, including stories, dramas, and poems at grade level 
text-complexity or above, scaffolding as needed.  
NJSLS.W.6.2. Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through 
the selection, organization, and analysis of relevant content.  
NJSLS.W.6.7. Conduct short research projects to answer a question, drawing on several sources and refocusing the inquiry 
when appropriate. 
NJSLS.W.6.8. Gather relevant information from multiple print and digital sources; assess the credibility of each source; and 
quote or paraphrase the data and conclusions of others while avoiding plagiarism and providing basic bibliographic 
information for sources. 
NJSLS.W.6.9. Draw evidence from literary or informational texts to support analysis, reflection, and research.  
NJSLS.SL.6.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with 
diverse partners on grade 6 topics, texts, and issues, building on others’ ideas and expressing their own clearly. 
NJSLS.SL.6.2. Interpret information presented in diverse media and formats (e.g., visually, quantitatively, orally) and 
explain how it contributes to a topic, text, or issue under study. 
NJSLS.SL.6.4. Present claims and findings, sequencing ideas logically and using pertinent descriptions, facts, and details to 
accentuate main ideas or themes; use appropriate speaking behaviors (e.g., eye contact, adequate volume, and clear 
pronunciation).  
NJSLS.SL.6.5. Include multimedia components (e.g., graphics, images, music, sound) and visual displays in presentations 
to clarify information. 
21st Century Themes: Social and Cross-Cultural Skills, Global Awareness, Flexibility and Adaptability, Initiative and 
Self-Direction 
Integration of 21st Century Skills through NJSLS9: 
9.1.8.D.5 Explain the economic principle of supply and demand 
9.1.8.E.1 Explain what it means to be a responsible consumer and the factors to consider when making consumer decisions; 
9.1.8.E.4 Prioritize personal wants and needs when making purchases 
9.1.8.F.1 Explain how the economic system of production and consumption may be a means to achieve significant societal 
goals. 
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CRP4 - Communicate clearly and effectively and with reason. 
CRP5 - Consider the environmental, social, and economic impacts of decisions. 
CRP6 - Demonstrate creativity and innovation 
CRP7 - Employ valid and reliable research strategies 
CRP8 - Utilize critical thinking to make sense of problems and persevere in solving them. 
CRP11 - Use technology to enhance productivity 

Learning Targets 
Standards:  
6.3 Active Citizenship in the 21st Century: All students will acquire the skills needed to be active, informed citizens who 
value diversity and promote cultural understanding by working collaboratively to address the challenges that are inherent in 
living in an interconnected world.  
6.3.4D1 Identify actions that are unfair or discriminatory, such as bullying, and propose solutions to address such actions. 
Big Idea: Students will develop an understanding of the Holocaust and how it affected individuals of diverse populations. 
Unit Essential Questions: 

● How can we demonstrate empathy, 
understanding, and forgiveness and 
connect those traits to the Holocaust? 

● How do the terms discrimination and 
prejudice apply to this topic? 

● How does writing serve as historical 
evidence and reveal about life during 
the Holocaust? 

● How do both primary and secondary 
sources reveal historical truths about 
the Holocaust and genocide? 

● In what ways can we connect history 
to the past and present day through 
reading and analyzing texts? 

Unit Enduring Understandings: 
●  The demonstrations of empathy, understanding, and forgiveness enhance 

perspective and overall understanding of the experiences in the Holocaust. 
●  Discrimination, prejudice, and other social issues directly apply to the 

historical events of the Holocaust. 
●  Writing serves as historical evidence and reveal the truths about life 

during the Holocaust. 
●  Both primary and secondary sources display historical truths about the 

Holocaust and the genocide of diverse populations of the time. 
●  History of the past and present day can be directly connected through the 

reading and analyzation of a variety of texts. 
●  A variety of written genres reveal unique perspectives of the diverse 

populations and survivors of the Holocaust. 
● People with different backgrounds, but with a common cause, can effect 

great change 
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● How do a variety of written genres 
reveal the perspectives of Holocaust 
survivors? 

● The Holocaust was a watershed even, not only in the 20th century but also 
in the entire course of human history 
 

Unit Learning Targets 
Students will…  

● Synthesize knowledge of Holocaust and genocide and reflect on learning by researching information about the 
Holocaust. 

● Analyze primary and secondary sources and use historical evidence to gain understanding of Holocaust and 
genocide. 

● Spontaneously activate relevant, prior knowledge before, during, and after reading text. 
● Students will read, analyze and compare written stories. 
● Practice using empathy and discussions to enhance perspective and understanding of the content.  
● Develop an understanding of the roots and ramifications of prejudice, racism and stereotyping in any society 
● Develop and awareness of the value of accepting diversity 
● Read and analyze primary and secondary sources in order to develop an understanding of this period of history and 

to learn about the bystanders and rescuers of the Holocaust.  
● The students understand the moral dimensions of the Holocaust as they learn about the individuals, families and 

communities who suffered terrible hardships, thus enhancing students’ identification and sympathy with the “other”, 
those different from themselves.  

 
Summative Assessment:  
Formative Assessments: 

● Teacher Observation 
● Activity Lists 

Alternative Assessment:  
● Oral Presentation 
● Group discussion 
● NewsELA Articles 
● Quizzes 
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● Leveled Readers 
● ReadWorks 

Benchmark: See Benchmark Folder 

Lesson Plans  
Activities Timeframe 

● The teacher divides the class into groups, and asks the 
students to fold notebook paper in half writing on one of 
their papers what they know about the Holocaust and on 
the other side what they would like to ask and know 
about the Holocaust. Student brainstorm in groups and 
then discuss the answers and question with the teacher. 
The teacher will have an informal assessment of the 
students’ pre- knowledge of the subject and what they 
are interested in learning and discovering about this 
topic.  

● Students will choose a text related to the Holocaust; 
they will read and analyze the text 

○ Daniel’s Story 
○ Jacob’s Rescue 
○ After the War 
○ Boy in the Striped Pajamas 

● Students will create a journal reflecting upon a 
Holocaust themed book 

●  

Ongoing 

Teacher Resources/Leveled Texts Career Education 
● Daniel’s Story, Jacob’s Rescue, After the War, Boy 

in the Striped Pajamas 
● Daniel's Story - Teacher's Guide 
● Jacob's Rescue - Resource Guide 
● See Resource Guide for specific lessons 

*See last page of curriculum 
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○ The Power to Choose 
Modifications Technology Integration 

Special Education Students: 
● Follow student specific IEP information 
● Partner/ Small Group Work 
● Verbal responses accepted 
● Word Bank 
● Pre teach vocabulary 
● Choices of books  
● Use of reading buddies  
● Varied journal Prompts  
●  Student-teaching goal setting  
● Work alone / together  
● Whole-to-part and part-to-whole explorations  
● Flexible seating  
● Varied computer programs  
● Varied Supplementary materials  
● Varying scaffolding on same organizer  
● Think-Pair-Share by readiness, interest, learning 

profile  
● Use of collaboration, independence, and 

cooperation  
● Open-ended activities Mini-workshops to reteach  
● Games to practice mastery of information  
● Teaching key aspects of a topic / eliminating 

non-essential information 
● Using videos, illustrations, pictures or drawings to 

clarify information 
● Text to Speech/Speech to Text 

8.1.5.A.1 Select and use the appropriate digital tools and resources 
to accomplish a variety of tasks including solving problems.  
8.1.5.A.2 Format a document using a word processing application to 
enhance text and include graphics, symbols and/ or pictures.  
8.1.5.A.3 Use a graphic organizer to organize information about 
problem or issue.  
8.1.5.E.1 Use digital tools to research and evaluate the accuracy of, 
relevance to, and appropriateness of using print and non-print 
electronic information sources to complete a variety of tasks. 
8.2.5.A.1 Compare and contrast how products made in nature differ 
from products that are human made in how they are produced and 
used.  
8.2.5.C.3 Research how design modifications have lead to new 
products.  
8.2.5.C.4 Collaborate and brainstorm with peers to solve a problem 
evaluating all solutions to provide the best results with supporting 
sketches or models.  
8.2.5.D.1 Identify and collect information about a problem that can 
be solved by technology, generate ideas to solve the problem, and 
identify constraints and trade-offs to be considered.  
8.2.5.D.4 Explain why human-designed systems, products, and 
environments need to be constantly monitored, maintained, and 
improved.  
8.2.5.D.5 Describe how resources such as material, energy, 
information, time, tools, people and capital are used in products or 
systems.  
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● Assignment options - visual presentation vs written 
presentation 

Students with 504’s: 
● Follow student-specific 504 information 
● Partner/ Small Group Work 
● Verbal responses accepted 
● Word Bank 
● Choices of books  
●  Use of reading buddies  
● Varied journal Prompts  
●  Student-teaching goal setting  
● Work alone / together  
● Whole-to-part and part-to-whole explorations  
● Flexible seating  
● Varied computer programs  
● Varied Supplementary materials  
● Varying scaffolding on same organizer  
● Think-Pair-Share by readiness, interest, learning profile  
● Use of collaboration, independence, and cooperation  
● Open-ended activities Mini-workshops to reteach  
● Games to practice mastery of information  
● Teaching key aspects of a topic / eliminating 

non-essential information 
● Using videos, illustrations, pictures or drawings to 

clarify information 
● Pre Teach Vocabulary 
English Language Learners: 
● Options for varied modes of expression  

● Brain Pop 
● NewsELA 
● Quizizz 
● Kahoot 
● Google Slides/Google Docs 
● Ebscohost 
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● Verbal responses accepted 
● Word bank  
● Using videos, illustrations, pictures or drawings to 

clarify information 
● Decreasing the amount of work presented or required 
● Eliminating non-essential information / teaching key 

aspects of a topic 
● Modifying tests to reflect selected objectives 
● Allowing use of notecards / open book / dictionary to 

help translate 
● Google translate 
● Preteach vocabulary 
● Frequent checks for understanding 
Gifted and Talented Students: 
● Open-ended activities Mini-workshops to extend skills 
● Multiple levels of questions 
● Use of collaboration, independence, and cooperation  
● Research 
● Independent projects 
● Student choice / alternative task lists 
● Student-initiated information 
 
Students At Risk of Failure: 
● Allow frequent breaks 
● Minimize distraction 
● Preteach vocabulary 
● Modify assessments to reflect selected objectives 
● Partner/ Small Group Work 
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● Verbal responses accepted 
● Word Bank 
● Choices of books  
●  Use of reading buddies  
● Varied journal Prompts  
●  Student-teaching goal setting  
● Work alone / together  
● Whole-to-part and part-to-whole explorations  
● Flexible seating 
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Grade 6  Social Studies 
Primary & Secondary Sources 

 
Primary Sources May Include: 

●  British North America  
● American Revolution Primary Source: The American Revolution (Teaching Through Text Sets; Teacher-Created 

Materials) 
● Primary Documents for the American Revolution 
● Constitution Primary Sources which include letters, diary entries, and speech notes.  

 
Secondary Sources May Include: 

● See Teacher Resources 
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Grade 6  Social Studies 
Career Education 

 
Career Education 

Students will be exposed to the numerous and diverse careers which are now part of our ever-changing, fast paced, global society. 
Education at the kindergarten through eighth grade levels will provide students with experiences which will introduce and expand 

their understanding of these careers.  Career Education is also addressed in our School Counselor Curriculum on page 29. 

Unit 1:  British North 
America 

Unit 2:  The Revolutionary 
War 

Unit 3:  The Constitution and 
Citizenship 

Holocaust Studies 

● Historian 
● Teacher  

● Museum Curator 
● Librarian 

● History Teacher 
● Historian 

● Archaeologist 
● Journalist 
● Teacher 

 
 

 

● Elected official (city 
council, mayor, 
governor, etc.) 

● City manager 
● Legislative assistant. 
● Military member 

(Army, Navy, Marine 
Corps, Air Force, Coast 
Guard) 

● Foreign service, 
diplomatic or consular 
officer. 

● Planner 
● Census clerk 

● Historian 
● Teacher  

● Museum Curator 
● Librarian 

● History Teacher 
● Historian 

● Archaeologist 
● Journalist 
● Teacher 
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